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s1sters and Dropouts, the\three groups d1d not dlffer s1gn1flcantly

P : o "

7y : . " RAbstract // o o ;'

ThlS study examlned the relatlonshlp between self concept and

two méasures of academlc performance, achrevement and attrltloA“-

!

The Tennessee Self Concept Scale (TSCS) was admlnlstered to 158

. v
. ‘ l

female junior college freshmen. Data were collected on achleve-'
: _ ¥ | B
ment (GPR), attrition (Dropout'nontransfersd Transfers; Pers;s#ers),

academ1c ability (SAT), and personal character1st1cs. Regression;

‘\ i

analys1s 1nd1cated a sllght nons1gn1f1eant relatlonshlp between

TSOB score, and GPA.; Comb1n1ng SAT scores with TSES scores pro-

duced*a,strong ) stat1st1cally s1gn1f1cant relatlonshlp. Results

of two one-way analyses of variance 1nd1cated that although Trans-

fers had s1gn1f1cantl h1gher self- cr1t1c1sm scores than did Pér-

: s
on mean overall self- conc\pt‘scores.. P1nally, chi- square analyses

t { .-

showed that students with working mothers had h1gher GPAs than

those Whose mothers were housew1ves and that religious affw jation .
) /
related to attrltlon. Proportionally, Rrotestants were szt llkely G

to drop out; Cathollcs to persist; and Jews to transfer. The re-

[
<a

sults offer amblguous evidence for a relatlonshlp between self-

concept and college performance and suggest that other nonacademic
= -

varlables may be better pred1ctors of ach1evement and attrltlon.

¢y
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Self Concept as a Predictor of Performance
£ R v
in College Women '
A\

The idea thatlse1f-concept'fs in some way related to per-

formance is not-nnique to psychologists or social Scientists..

N
Popular mythology, from "The Little Engine That Could" to "The '
\
Power of . Positive Thinking,m expounds the theme that sélf-confi-
e

N ~

) 7
dence is the key to success and, even more generally, that with

a favorable self-evaluation or self-View one can "climb the high-.‘;
est | mountain." Conversely, conventional Wisdom oftenvcites a
lack of self-confidence and a negative self- evaluation or: self-'
VleW as an explanation for failure in everything from profess1onal
sports to}corporate finance. Much psychological theoriZing sup-v~
~ports the popﬁlar mythology'and conventional Wisdom.“‘The purpose
of.this paper isAtovexamine this notion in terms of two special- :
ized measures of performance, academic.achievemeﬁt and persistence
'in'college.‘ From an. examination of the literature on‘the'Subject
and the results of a study of Junior college women , conclus1ons
are drawn about the strength and validity of this commonly‘postu-

'lated relationship.

jortheast Academic Science Information Center (NASIC), &
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ter (ERIC) and Psychologicaﬁ Abstracts., Citations of all @ub- -

» 1

lished and unpublishedigiudies, reports, etec. which dealt ex-

plicitly with self-concept and inclufed college women as subJects

: d
~ ‘were secured. This set of citatiOns was narrowed by reVieWing ¢

L&

the abstracts'and selectingwfor further examination those dealing.

R  with SGlf-COnCEPt and' academic performance in college women. .

3 o . Studies which dealt only With men were excluded but studies With

¢ »

both male and female subjects were included.’ -

hd - -

Because of #r special interest in. the Tennessee Self Concept

= . i i
"Scale (TSCS) as a predictor of performance in college,women, two

other data sources, the Tennessee Self Concept Scale Bibliogr phy

of Research Studies (Fitts, 1973) and its Supplement (Pitts, 1974),
- were used. These bibliographies were‘searched and all refere ces
. dealing with'self:conceptﬁahd pertorméhce, academic achievemen
and attrition,‘partdcularly, were'identified.and reviewed. This

- search was notilimited to studies employing college women as

. ) -
) .

subjects.

Studies were located in three main areasE (a) self-concept

. - ! . . . i ‘

in precollege-age students; (b) self-concept in other than _.college-~
[ ‘( . ' . ‘) ‘

age adults; and (c) self-concept in undergraduate college students

This review is confined tozstudies ih area (c). Only 23 studies

\ V ,7 . . i P . .A 5 _

; . . 2 . P .
g L A . /oy

: Data bases used were. the Educational Resources Information7Cen-.f

:
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in all were located on the effects of self-concept on college per-
a ’ .W.Tormaneei” Of.these\23, eight were unpublished Master's theses'or

reports which were unavallable., Fifteen relevant studies were re-

viewed They are a mlxed bag. Dependent variables include: aca-

.

demic achlevement (Balley & Balley, 197l Everett, 1971; Igllnsky

-

& Wiant, 1971; Passmore, 19703 Self 1973); other types of acadenn:
B : performance. (Johnsons, 1970); attrition (Byrd, 1971; Mennlng, 1973;
Peterson 1967; Smith, 1972) effectiveness'of'student teaching

(Denton, 1973 Plrestone, 1973, Garvey, 19703 Passmore, 1970); and

[N

other student teaching behav1ors (Qpeen, 1969 Seldman 1969)

Almost all of the studies 1ncluded both male and female subjects,

- .

e J but reported no sex dlfferences. ..

H
,

Of the flndxngs rev1ewed 38% indicate 51gn1flcant p¢s1t1ve
. - ). »
v relatlonshlps between overall self'concept and college performance

variables; 256, 31gn1flcant pos1t1ve relationships between the
dependent variables‘and a small‘numéer1of‘subscales of the,selfl
concept measure used; and 38%, no signi}icant relationshlps.

1 However, of thé 10 studies which dealt specifically with achieve-
ment and attrition as indlces of collegevperformance, only half

report significant, positive relationships between these variables

» and self-concept. The findings provide no clear evidence of &

i . relationship between self-concept and either aclfievement or
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attrition. More empirical work must be doné to unearth such rela-’

tionships, if they in fact exist. o
Based on our reading of the studies cited above and on our
. ’ . . ",
pwn experience’with college-age women, we framed the following

. A :

questions: (a) Does self-concept predict leyéi of.academic achieve;
ment in junior college womenf (b) Does seig-conceot, in conjUnction
rwith.traditional measures of academic ability, predict'levei of
academic achievement in junior college women? ‘(c) Is.self-concept

a. predictor of attrition, in jﬁnior college women? (d) Are certain

personal and family characteristics related to level of academic

’

achlevement and. attrltlon in Junlor college women?

-

Method :

~3

Subjects
. o N "’ -

" The subJects were students at a small, prlvately endowed

Junlor college for women 1n Bosé%n, Massachusetts. At the time of -
‘ - ¥
the study, the school offered e1ght career programs, a program in

/ flne arts, and a general self-planned progQSm &omblnlng aspects
of the various career fields with llbera} arts couprses. Approxl-

. { mately 2/3 of the students live in .college residence houses and

e

. - s s '\
_ 1/3 are commuters. : A Ci'

| The sample consisted of the students in the 1973 entering

o

| freshman class,(M:lSB). Transfer students who had less than two

[
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full 'years to complete at\the college'were eliminated from the
A .

study. Students' ages rang Q from 17 to 49 years at the time of

entering, but 93% were betwecn\17 and 19 years ;- of age. Slxteen

percent had graduated from pr1va secondary schools; 78%'from

f-
/gpbllc schools, and 8% from parochl 1 schools (1% unknown)

Elghty-three percent came from subur! homes. “The majomty of

°

students came from upper middle-class bawkgrounds, although some

students’received financial aid and some came from the upper

2 “ ¢

" socio-economic class. »
Materials ' ) o \\
Tne TenneSsee Self Concept Scale (TSCS) was QSed to measure .

self - concept (Fitts, 1964). The TSCS consists of eight subscales® .

Phy ical Self; Moral Ethlcal Self; Personal Self Family Self; .
Soclal Self; Ident ty; Self-Satlsfactlon, and Behavior. Scores |
on these subécales are combined to yield a Total Positive or
overall self-concepr'score. _The TSCS also includes a Self Criti-

cism score, a Score on Variability and a score on Conflict.‘ Subjects
eQaluate, on a scale ranging fron~oomoletely false to’completely
true, 100 self-descriptire sfatements; e.g.;‘"I,am a calm easy

going person™; "I .get angry sometimes"; "T am neither too fat nor

too thin." The author repdrts (Fitts, 1965) reliability coeffi-

eients for the individual subscales and Total Positive score

6 :
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ranging betweén’.BO and .90. also reports high content valldltyn

based on the ablllty of the A'SCS tO‘dlSCleln&te between_groups, -

i

e.g., delinquents and no 4e11nquents and 1ts correlation with
‘other self-concept ne..ures. |
. The TSCS was_ adm nlstered to students during onlentatlon . -
e - ~ week at a requ;r-d meetlng~of the freshman elass. They responded |
. 'to the TSCSFdfrecflyfon'the questionnaire,fdrm and the answers
weré later trsnsferred to £§CS answer sheets.
A Personal Informafidn Sheet, developed b§ the authorsy wés'
-’ ' I &
. nséd ”o'gather data on the'students' age, family background, reli-
. g'ogs affiliation, grade noint average (GPA), and reasons.for
'_leaémng school. Data for the Personal Information Sheet were

4

collected from student admissions records, negistfation‘information
sheets; grade repsrt forms, and withdrawal fofms.-

Scholastic Aptitude Test’(SAT) scores were‘uséd as measures
of academic ability. In some cases, only Preliminary Scholastlc
Aptitude Test (Pshx) sdores were available, Thesé score;‘were
multiplied by 1Q in all analyses to yleld a three-dlglt flgure
comparable to the SAT score. When neither type of score,was avail-
ablé, the s%udents (g=28);Weré dropped from analyses which requireﬁt

ol measures of academic abiiity. For these analyses, therefofe, N=130.

Achievement was measured by thé students' GPA at the time of
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(R

leéQing échooi or gradua ing;l Students who ieft scﬁpol'in theg;

first semester werg eli iﬁated frqm any analyses which fequired

-measures of ‘achievement | (N=3).

- _ ’ 'vAttrition.was dete%mineq by reQieQing thé‘students{ college-,
records. Reasons,fbr,l%aving were listed on student withdrawal
forms. In.addition,'tfansciipt request forms were on file fﬁr

- tho;e'students who transferred to other institut?ons.

_ Allvsaores on the TSES, SAT (or PSAT) and information from
the Personal Information.;heet were coded anq punched onto com- -

puter cards. Frequency distributions, means, and standard devia-

L]
-t

3

. |- . g ) .
tions ‘were c¢omputed. In J%me analyses, several ,categories of

’ o responses were grouped together. Thus;,there were originally.nine
‘ . ' A ; ’ . - ;42
~ attrition groups: (&) asked to leave; (b) left for personal .

reaéoﬁs; (e) 1e§t~fop health'feasons; (d) left to work; (e)“lgft
f;r financial reasons; (f) left for othef‘reasons; (é) unknowng
(h).fransf;rs, aﬁd (1) péfsisters.v waeQer; gd few cases were
\ found in each of cateéories (aj through (g) that they.werefmerged \‘

into a group célled Dropout. nontrartsfers. The other two groups

- were Transfers and Persisters. Similarly, mother's occupation,

»briginally coded dsing Roe's (1956) two-way classification systém,
was reéoded simply ai’:hpusewife" and "other." For certain analyses

it became necessary to form groups based om SAT (or PSAT) and

&,

B i0

-
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\Total Positive scores. -This Qaz/doneih‘bbth cases: by breaking

_ /ﬁJSelffCohcep;

9

- < >

the distyibution of scores at the 33rd and 66th'percentiles.
. . j: : | . ,

Results

’

° -

S

The report of the resuléé;gilliﬁe~organized in térms of the
- B e o . o/ )
four questions raised -above. {

R R - R R ) o - _ R [
1. Does self-concept predict level of academic achievement °
“ . - ;’I : ¢ . C ’
in junior college women? Three general analyses were carried out .
-~ in an attempt to answer this 4uestion, a multiple regression .

H ~ .

ana;yéis and two partia1~corr%latiohs. ) /K o

In the multiple regressibn analysis, the criterion gériéblé

1 . T

was GPA and the predictor variables’used/were based on the TSCS

: T ‘ . . {
' (Total Positive score, all eight subscale scores, and Seli‘briti-

cism score). The Multiple R=.32 and R°=.10 (F=1.29, p=.24) indi-

N4

cate that the brédictor variables do not improve the prediction

, g
very much OVe?‘chaqce. \ *

In order td test whethér the relationship-‘between self-
: ' A ’ V N . B
concept and GPA would be strengthened if the effects of. "defensive-

neds" were controllgd for, a partial correlation was computed

between Total .Positive and GPA partialling out Self Criticism (a

« \ ' . _ i
measure of defensiveness which correlated negatively with Total

Positive score). The correlation of Total Positive and GPA yields
' Y

“an r=.16 (df=153, p=.02). The partial correlation was .13 (df=152,
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p=.06), small and not significant. -Rather than Yncreasing the

~ . . duced the size of the correlation.
[-3 - o N . -
. *0On the assumptioM™that ability might be interacting with self- =
& . , ,' ' » ‘ . 'o T
, : concept to reduce its predictive power, a second partial correlg-

'tion'éhalysis was carried out. Total Positive and GPA were kor-

©

- . i -

related‘controlling for academic ability (SAT). " In Table'1l the';/
. - ' a .

partlal correlatlons for Total Positive with. GPA controlllng for e

. :SATV, SATQ, and SATV-and SATQ are presented. The three coefflclentﬂ
N : _ _ ‘

\ . are around .18 gindicating only slight relathnshrps, but all'three

o coefficjents are significant at the ,02 level. .

»

Insert.Table 1 about here .’ R

2. Does self-coneept, in conjunction with traditional measures

of academic ability, predict level of -academic achievement in junior
- : 4

. ..
» ¢ .
. . S

coll%ge women? Again three general analyses were perforﬁed,otwo

ae

o - mﬁ]tiple?regreesion analyses and a partial correlation; GPA&%erved

-as the criterion variable and the predictors were SATV SATQ, Total { -

' PQSlthG, eight subscale scores, and Self %rltICISm. Table 2 pre-

sents tﬁe re&evant statlstics. -Multiple R=.53 and R = 29 (E=3. 80,

& .
p<.01), TSCS in conjunctlon with SATV and SATQ explalns 29% of

3

the,variénce in GPA. The standardized partial regression coeffi-

]
.
Ny

-
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.“fflﬂﬂ caents (Beta welghts) are ShOWn in Table 3 arranged in decrea51ng

Pt ¢ v

; order of absolute value. “he largest belng equal to 4 09 (Total

Va4 .

PQSltlve),the swallest Jbeing equal to .05 (Famlly Self)

g R

. N P . L. ..(" :
\\ N . : B re.
. X - . )

7. ..~ . . . Insert Tables 2 and '3 about here

t ,

e e A second regresslon analysis was*computed to- determlne whether

A

the co- 11near1ty of the elght TSCS subscale scoreé and Total Pos-

° . -

“itdve had reduced R. Here, as can be seen 1n Table 4, the predlc-
- ’ \\\‘2

23 (E=8.49, E‘ Ol), Indlcatlng

the standardlzed partlal regre551on coefflclents shown in Table 5

| are'noteworthy The relatlve contrlbutlon of SATV SATQ, Total

1
“ o K

_.Pos1t1ve and Self: Cr;tlclsm to the predlctlon equat10n changes\“

rather markedly when the TSCS subscale scores are removed from the'

. Y

‘analysis'g;ATQ and SATV contrlbute the largest amount to pred1c-

B
tion).

. - .
sy . . Y pot Lo

Insert Tables 4 and 5 about here

. . \. " Given the negative Beta‘weight for'éelf Critioism, three.
. A .
"partlal correlatlon coefflclents were cﬁiﬁulated Total Positive,

: A
o SATV and SATQ w1th GPA controlllng for the‘effects of Self

) ’ér "-a'g b

10“ )




' ' Criticism. The Zero order correlation matrix is reported in- Table
ST 4 oo
6.and the partialrcorrelation coefficients and their~associated q:

.- significance levels in Table 7. All four variabies are]signi%i—v
. . oL R
cantly related to GPA when simple bivariate correlation procedures

~_are applied . However wben Self'Criticism is controlled foL.the

relationships between GPA and SATV and between GPA and SAIQ_in- .

-

*  crease in,strengtbw The correlation between GRA and TOtal)POSltlve

.r s
decreases and fails to reach the\(és level of'significanee.
.. . . N ) 1y N .

3 : ‘

T - '
- Inser? Tables 6 and'7 about here '

¥

< 3.;,15 self-concept°a predietor of attrition iiléunior ool-
lege women? ‘In order to determine whether the three groupeietudied |
) - (Dropout nontransfers;,Transfers, PerSieters)-éouid-be_differenti-
}:if»_ ‘ 1 | v'ated'on the basis of"self-concepg;scorea;-a disoriminant aﬁalysis*
wae.carried»Outﬁf‘The discriminaﬁdng variables were self-concept
scores (Total Positive and all eight subscale ecorés). The objec-
\'_ ? ' ‘tive was'to weightfand linearly combine‘the discriminating vari-
ables'fn\a way that would force the groups to be as*statisticaily
distinct as possible and to tesQ-the,eignificancevof the group
¢ ;;‘ . separations. ‘The WilkS‘ 1ambda for the three grouos_prior to | re-
noving anininformation based on'tbe discriminant functions was

.88 (X°=18.9, df=20, p=.53). This test indicated that the chance |

*

A

14 -
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of produ01ng group dlfferences this large or larger on the dlscrlm- -

“

1nat1ng varlables by draw1ng three random samples was greater ﬁﬁul-

.5 and the null hypothesls, that the threc group had slmllar qelf- 4
/
concepts,»had to be accepted. Of 1nterest however,'ls the fact

that use‘of the discriminant fundtions derived to ident1fy~the

+ -
3

llkely group membershlp (Dropout nontransfers, Transfers, or Per- o

51sters) of the students does produce results that dlffer from

-fé n

chance.i When thevonly-informatlon known is the casesfrvalues on

-
v

the disgriminating variables; 443% of krlown cases are -correctly
'olassified“in’their appropriate group (see Table'B)y

Insert Table 8 about here

A seoond‘type of: analysis, analysis of variance, was.used;
tofsee if the attrition groups differedﬁsignificantly;on Total Pos-
ltive, Self Criticism; oriTotal Variability.i lhree_separate one-;
way analyses of.variance Were computed;. The attrltlon groups did
.not differ significantly on Total Positive. Houeyer > Duncan' s
%ultiple,Range.test reyealed_that the mean Total Positive score
(i=32§) of the Transfer group differed signifioantly'from.that:'

-

of the Dropout nontransfer (X—347) and Persister (X-344) groups.'

.

Students who transforred contrary to expectatlon, had signifi-

cantly lower Total Positive scores.

15
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Table 9 reveals that a significant difference between-attritibn.'“
groupsﬁu%§ fqﬁhd'on Self Criticism scores (F¥3.117, p=.05). -Again, - -
Duncgn'§%procedure ihdicates thdt the Tfansfer»grbup (Y=33.6) is

/

significantly'di%ferent from the'Dropout nontransfer (X=33.3) and

A
.
7

" Persister (Y;33.8) groups.v S "

-

significant. Mean Total Variability scores (a measure of consis-

-'nlfency in self:perception)'were not'Fignifidantly differemt among .
: g , 4

b

b ' ‘the three attrition groups. i\ ' o SN

Ye

. \ A
’ . - { ' ; Nt Ve
4. Are certain personal and family characteristics relateé

wqmenagvao sets of chi-square analyses were computed to answer - &
. u . ' .

this question. The first Set ?estedvthe'relationshipsAbétween GPA
and daté gathered‘oﬁ the Personal fnformationlsheet. Tﬁerg ;ere
no significant }elationsh%ps found between GPA and: ‘age, major'
in junio?fcéilegé, birth order: tipé of sghobl, location oflhome,"
or religious affiiiation. Only one significant relationsﬂié
o emerged, GPA and mgthér's occupgtion (7L2=9.98, éf=2, p=.007).
| The associated Contingency coefficient is .26; Interestingly,
students whose mothers Were<not.housé§ivés/had highgr[GPAs than -

.\




;'thOse whose mothers'were. The;second set of,chiquuare'analyses

o

'were done to test the relatlonshlps between attrltlon and personal

1nformatlon obtalned on the- subjects. No s1gn1f1cant relatlonshlps

\

were‘found between attrition and:, age major 1n Junlor college .

- * . .
- e

“birth order type of school, locatlon of home, or’ mother's occupa—
t;on, The one s1gn1f1cant relatlonshlp found was’ between attrltion
- { ¢
and religious affiliation;()t =20.33, gf=lO;JE=.03)f4 The 'associ-
N : v . ’

ated Contingency cdefficient is .38. Students in all three major

'religious groups are more likely.to persist;than to drop'odt or -
-transfer (Protestants =65%; Jews =SO% CatholicS'*77%). However,

a larger proport;on of Protestants (26%) than of Cathollcs (QA) qr

- of Jews (21%) drop outy and. a larger proportion of Jews (29%) than

of Protestants (10%) or of .Catholics (lSA) transfer to other schools.

- : - : IR : "‘si , .
.Discussion. -

The analyses demonstrate that self-concept as \measured by

§

TSCS is not a very'goodlpredictor-of college achievement. Even

K ' whenfmeasured scholastic‘ability isjheld ponstant'th ;correlation“
' ‘between overall self-concept and academic achieVementris‘very
small. When self-concepthscores are,combined with_abi‘ity meas-
4 ©y ures prediction of academfc performance is improwed, but a large

amount of the variance in achiewvement remains unexplained.

/ These findings"are_not inconsistent with results reported in




!
!

other~studies <but do cOntradi%t the common serjse idea that pogitive,

thlnklng pays. It may"he that there are aspec

‘not measured by TSCS’whlch W uld relate to ach:

iy o
dices of achlevement in college,other than_GPA like leadership
. ! . ‘ / . ' T < . [

positions held, or learning in specific courses would yield strorger

relatlonsh;ps w1th TSCS. Based on these resu%ts however5~wermu5»i'

conclude ‘that "the llttle englne that could" was not much more

v

llkely to get up the hlll than some other englne that kept sqylng,

: ' / .
. "I don't thlnk I can' (eVen after partlalllng out for horsep WEr) L

~ )

The relatlonshlps found between self-concepq and attrltlen

-
W

are, somewhat puzzllng. The flrst questlon wh1ch arlses is: why

are the self - concept scores of Dropout nontransfers 51m11ar to

4 !
those qj Persisters and different from those of Transfers° Thls
!

question can be answered by’an analysis of the sample. In‘our

sample; Dropouts are students who,.but for circumstances heyond

o
<

their'control,.wouldlhave,been PersiSters,;';n most cases|, situaﬁ'

tional factors (ng;? heaith, economic probiems) rather than per%

sonal decisdon% to léave thebcollege were the cause of their drop-

ping out. Thusﬂwé ha;e no reason to expect that they would differ

rrom Persistérs on affective variables such as selfacon/ept; Con-
,

versely, Transfers are students who . left of their own volition and,

o

therefore, might be expected to differ from the other two. groups

"




on such variables. - | -

., out nontransfers and ers1stels. Some pos51ble explanatlons come |

3 o) mlnd%{ The simplegt is that students with low opinions of them- ) j

] D Self-Concept

.‘ ST .17

The more interesting question is why Transfer students have -ﬁ,

lower self-concept and higher elf—criticism seores than do Drop- /

/
‘ i

selves transla;e their self-dlssatlsfaction 1nto dlssatlsfaetlen SR .f

I

/ '

with their environment and, therefore,+decide to transfer. Or, .
_/} /

the transfer students' lower self- concept and higher self -criticism / -

~

scores may reflect the1r egatlve view of themselves in the s?e-
O ',«‘ -“/

cific role of "Junlor college student" as 0pposed to "fqur -year /
. S

.3
college'student." Tran errlng may be a way of escaplngtfrom th17

. v ; j

negatlvely percelvedxro e. Alternatlvai,, a lower self-concept /

i

combined w1th a hig r/level of. self-crl 101sm may motlvate these

-

£ - - .

. students‘to'transfer in order to "better themselves"--a sort of/ ‘ .

A . [

Avis efflect, "We think: we're number two; we try harder." / &
/
A ¥ /.
It is not unllk ly that elements of all these explanatlon
are 1nvoﬂved and thdt transfer studentsxare individuals who aFe

generally dlssatlsf ed with their lot and are seeking ways t% re-

duce thelr dissatigfaction. EVldence to support or refute t ese
/
'expLanatronS‘coul be galned'frbm follow-up- studles to dete ine

|

‘whether such students "settle down" in their new schqols, r end

*up transferring again. , . .

; P o
f ‘;(: / i

e —— et e
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b ... The slgnlflcant reiatlonshlp found between rellglous affllla-‘
.t1$n andyattrltlon suggests some questions for additional teseafch.
?u»v- '. .It'is aot pessible to determine on the basis of our data which
social and cﬁitu;ai factors related to religieus affiliatioh may

< ' !

be operating here. Since other analyses yieided no significant

v

L i correlation between attrition and,typeief high séhool attended,

EY parOchiai-school attendance eahnotibe'usedﬁto“explain the effect.
n . . ’/

- ’ v v T . '
Clarififcation of our finding that Cath7ﬂics are proportionally

'y more likely to persist, Protestants to/droplout, and Jews to

| ' ! -

% ' L g o o o e X

a ' transﬁer waits'upon studies using in-depth interv1ew teegquues
- ~ )

deslgned to unearth the Vi ué and att tudlnal factors 1nvolved.

-

Similarly, the relatlonshlp betWeen mother's occupatlon and

-academic'achievement is gpen to a v r1ety of 1nterpretat10nsx

{ ) ) First, we might hypothesize that daughters of working mothers see

themselves~§s~very likely to have jpermanent careers. .Since col-

lege achievement is an important factor in securing‘a job, ‘they

A - (M,.

value such achievement. Daughte s of nonworklng mothers see them-

N /'/ i ‘
so concerned with academic achjevement. Secend, it may be that the -

,/"‘
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. .

achievement.' Such.an effect would be independent of the sex:of the

offspring and studies of both male and female students with working
mothers as opposed to nonworking mothers would ‘lend.credence to one
o ) . / ' N

’
i

. - " or the other explanation. Finally, the relationship‘betweeﬁ col--
lege achievement and mother's ocdhpation may bé.spurious.b Families

. in which the mother works may have higher or lower incomes than

g

- - those in which the motheyp does not work, or the educatiOnal level

of working mothers may *be higher or lower than that "of nonworking
mothers. If this.is the “case, the correlation would in fact.be

o

with income or educational level of parents rather than with'

~‘moi:her's.occupation. Studies to test this or 6theg‘posSible cor-
relations might profitably be done.
N X ald K

In summary, the findings éf.this.study, taken ir. conjunction

-

with the review of the litefature, not only suggest specifiec

direcfions{for future researchﬁ;but also demonstrate clearly the
-.need for studies tied.mdré closely tosﬁasic.;héoﬁétiqal work on

< -~

self “concept. Although there is a considepable_amouﬁt pfvempiricél*
literature o; self-doncept,,gherg are fg&, if any,:theoréfipaily
- grounded stuaiesfaealing specifiballyJwith selfaconcepp*in coillege
/- ' o women . Qertainly this Fs a gap which.ought to be filled..

3 * i

/ . . | . . ' v ’
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NG
lIt is 1mportant to note that, in caé@%‘where a student falls'

.. ~ . LN .
- - '_ : . g . <
- N j - - £

a course, it 1s the School‘s polaCy not to record a letter géade,

but rather to give a grade of NC (no cﬁedlt) and to ellmlnate thls

course from the student' 'S transdrlpt. So, if a student recelved _i

;L

. two As and two Fs for one term, her GPA for that term would be 4. 0.

[

wWhile this benefits the student, it handicaps the researcher.
. . . . . ) » ’ .

Hapbily for both, the number of TKS'on student grade report'ferms

Ki . ‘ . ’ ™t

was very small. = : , L. :
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Summary of Partial Correlations: Total ~— =

. Positive Self (TP) with GPA Controlling

for SATV ‘and SATQ .

» Brp, cra-sarq S a9 124" 017 i 127
= BTP, GPA -SATV .18 124 .023 127

Brp, oea.satv, sarQ - .19 . 123 018 127
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. ‘ _ ) Table 3
/A ) Beta Weights fob*Multiple Regressions: GPA
(Criterion) and SATV, SATQ, Total Positive §
< St SN ' Self, and.Eight 'Self Concept
S : . .. Subscales (Predictors) R i
o . \\Rgedictor R o  Beta
Total Positive Self 4.09 ., -
Self Satiéfaction - . -1.90
BehaVior' T -1.29 iy
identity : y oo : : N -1.08
/o , o S - ;
. sATQ - ' .30
Personal Self = -7 -.26
i -~ SATV . - o . .22
Self Criticism - -.19 e
. Physical Self REUEUR P k AP ; /7 ;
_‘di‘ Moral-Ethical éelf‘ ‘ N 0
Lo - . Social Self - - -.06
w,Family Self . T . .05 ' -
- b
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'GPA (Criterion) and SATV, SATQ, . ' .

Tétal Positive Self, Self R :
. ' . . ’ D
. . . Criticism QPredibtors)
. | .{
o - ) : ) . Pre“dictor ‘ " : " Beta .
. ” R v S, R - - ‘ |

' . V ‘ ° SATQ © ‘ . 027 ‘ ) “

. . . c ) . . . o ox, ° ) N
i SATV e .23 g .
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Table 6 !

) - -

Correlation Matrix: Total Positive Self (TP),

SATV, SATQ; GPA, and Self Criticism (SC)

TP SATV SATQ ., GPA

) P 1.00 . .00 -.02 Ji7
p=.50 p=.41 p=.03 -
P = = 2T
| y
1.00 .57 /. .33
. .00
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Table 7

.- Summary of Partigl Cbrrelations:

Total Positive

‘Self (TP), SATV, SATQ with GPA Controlling

31

BTN
5 .

" for Self ‘Criticism (SC)
b
[z & 2
31*?, o} -SC : 13 124 .08 127
-BSATV, PA-SC 124 001 27
-BSATQ, GPA -SC 124 o0l 127
. N I
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- Table 8 N o

Discriminant Analysis: Prediction Results -

]

predicted Group

. "~ Dropout
‘X ' Nontransfer

R
Transfer

Peprsister/

Actual Group jj : %

: — T
T

Dropout : /
nontransfer ﬁ%
Transfer | 25

Persister 97

I

. f
8 ;Tﬁgv ‘
4 9

/33 21

44% of known cases cdrrectl& classified. ﬁﬁ# 

x? =7.60, p = .006

p—

*
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7,‘ / ;
b / One-Way Analysis of Vamiance: Self
i i
/ ‘

Criticism by Attrition Groups..

AN
, %,

o Sum of Mean
Squares Square

§
10

Source

/ 4 Between
/1 GCroups*

. Within
Groups

185 4741.70 30.59

4932 .38

Total




